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ABSTRACT
Since Students in Freshman English face the problem

of feeling that they cannot begin to match the professional writers
whose essays they read, an experiment was designed in which
instructors used well-written themes of fellow students P.c examples
of good writing on a level nore attainable than the professional
essayist. Pairs of themes--one well written, one poorly written--were
read, discussed, and compared by students in the experimental group
before actually writing a specific rhetorical assignment, while the
control group was taught by the instructor's conventional method.
Themes of both experimental and control classes were judged according
to a "Behavioral Objective" (for thesis statement, organizational
outline, theme body, introduction, and conclusion) agreed upon by the
Project Director and colleagues as "writing." Results were twofold:
(1) the comparative method seemed to be effective in the teaching of
some kinds of themes (e.g., definition, conparison-contrast,
diagnostic themes) and ineffective in others (e.g., illustration
themes); and (2) the Behavioral Objective used to measure and
evaluate both sets of themes proved to be the greatest contribution
of the project. Five graphs included in this report may be illegible
in hard copy reproduction. (JMC)
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SUMMARY

Students in Freshman English face the problem of feeling that they cannot
begin to match the professional writers whose essays they read. There is

definite need, then, for instructors to use themes written by fellow students
so that a student whose assignment is to write a particular form of rhetoric may
examine samples of good writing on a more attainable level, than the pro-
fessional essayist. Because it was felt that if they saw themes written by
fellow students, including poor themes as well as good ones, they would have
a better understanding of a certain rhetorical assignment, on experiment was
conducted to evaluate a comparative method of teaching. The method consisted
of a pair of themes for several kinds of rhetoric in which a poor theme and a
well-written theme were read and discussed by students in the experimental
group before actually writing that spe,:ific rhetorical assignment. (The control
group was taught by the instructor's conventional method. ) In order to evaluate
themes written by both experimental and control classes, a Behavioral Objective
for grading themes was devised. The Objective was a specification or definition
of what the Project Director and colleagues agreed upon as "writing" in English

Composition I. (See Appendix A)

The results of the experiment wire twofold: (1) The comparative method seems to
be effective in the teaching of some kinds of themes and ineffective in others;
(2) As was anticipated, the greatest contribution of the project was the effective-
ness of the behavioral objective used to measure and to evaluate the themes fom
experimental and control classes. An exceptionally high coefficient of
correlation was determined --- .782 at the .01 level when the scores of the two
graders were compwed. During the semester in which material was tested, two
major problems were seen: one problem was attendance in classes during campus
unrest at 'he latter part of the semester, and the other was the lack of uniformity
in using the experimental material and in making o;signments in one of the
instructor's classes. Despite these two problems which may have been a limiting
factor in gathering data, the experiment was completed; furthermore, there seems
to be evidence gained from the experiment which suggests the need for further
evaluation of both the Behavioral Objective used in grading and the comparative
method of teaching rhetoric used in Freshman Composition.



INTRODUCTION

Because of the growing emphasis on how to "motivate" the student to write
on sonethirz; which incorporates interesting, colorful, and original material
rather than on rhetoric, there seems to be a definite lack of instruction in
form and organization at present in the area of Freshman Composition.
Many of the freshman English texts include rhetorical categories, yet in the
teaching field itself, the emphasis still remains on "motivation". One can
see how rhetoric in the beginning semesters of college English could become
confusing to the student if he is urged to use forms of rhetoric, such as
definition, illustration and comparison-contrast, and yet is given no instructional
samples other than of professional essayists. The main difficulty that students
have in using rhetorical forms is that they feel they cannot begin to match the
professional writers whose essays they read; students need to be able to examine
sample themes written by fellow students. Many institutions do have student
handbooks containing sample themes, but it is unusual to find those with
emphasis on the kinds of rhetoric used in freshman English. It was felt that
perhaps if students could examine and discuss-themes which dealt with specific
kinds of rhetoric, one which exemplified poorly written as well as good themes,
the first semester student could discover more graphically how rhetorical form
can be achieved as well as how organization and development make competent
writing.

In order to present both poorly-written and well-written themes to a class of
students for instructional va'uo, a comparative method of teaching composition
was devised. As a guideline for choosing the themes to be used, consideration
was given to clearly establishing whot is meant by "writing". In this instance,
writing did not mean paying attention to mechanical difficulties which stand
out, while allowing irrelevant arguments or bland generalizations to go unnoticed.
Sample themes were chosen for their ability to recognize a subject and its
boundaries, to order and support the central idea dealing with the subject, to
conduct the argument with quality rather than quantity, and to show a "feel"
(ability to use words as a vehicle of thought and feelings and to choose novel
ideas as well os control the language) for words. Whereas, the san.ple themes
were required to show competence in writing, they were also required to exemplify
one specific form of rhetoric, such as definition, illustration, comparison-contrast,
or cause-effect. After the sample themes in the well-developed category wero
chosen, their poorly-written counterparts in the some rhetorical form and central
idea were chosen to complete a matched pair of themes on the some topic with
varying degrees of value.

In order to assemble and classify a collection of comparative themes, dozens of
student papers were re-read to find papers which demonstrated a poorly-developed
approach on a certain topic to contrast with a well-developed approach on the
identical topic with the identical form of rhetoric. Categories for the kinds of
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rhetoric used were: (1) Definition; (2) Comparison-Contrast; (3) Illustration-
Exnmple; (4) Cause-Effect ; (5) Symbolism. In the experimental class, each
,r, air of themes were presented to the students to read in order to have a class
discussion on which was the better theme and why and which was the poor theme
and what was lacking. By examining and discussing the pairs of themes, it was
h,)Fted that the students would become more selective in their ability to develop
a theme with competence in writing.

To carry out this experiment, a behavioral objective was devised to define
operationally what one means by "writing" in freshman composition. After con-
sulk:Hon and evaluation by Discussion with other instructors and interested parties,
the operational definition was applied in a few instances of writing and then
was restated after further meetings and discussions of a points system and refine-
ment of the operational definition. (See Appendix A) Because Dubin and Traveggia,
in their book called Teaching-Learning Paradox, seem to feel Thai emphasis on
comparative studies is no longer fruitful7itM7Zs felt even before the experiment
was conducted that the comparative method might not prove to b ) the most out-
standing point, but that the most significant contribution to come out of the
comparative teaching method might be the operationally defined statement of a
freshman theme. The results of the experiment seem to indicate that this supposition
was ied.aed true.

Because early in the Semester it could be determined that a special problem of
teacher bias was arising out of the effort to avoid bio:, the plan to have one
instructor introduce the comparative theme materials io the experimental class
rather than the Project Director was changed to include a second instructor and
an entirely separate set of classes. Apparently, the first instructor did not olways
hove on opportunity to study the comparative theme material adequately to gain
full instructional possibilities; therefore, an additional pair of classes (one control
and rem experimental) was added to the research project. A second assistant
professor agreed to use two English Composition Ii classes so that the teaching
method could be researched in a second experiment which included three sets of
composition themes.

METHODS

Presentation of the Experimental Material

After the experimental material was presented to the respective classes, the themes
from both the experimental and the control classes were graded by two assistant
professors who served as graders for the experiment. The Project Director kept a
record of each pair of classes and the scores for each individual student. Within
the total points of each individual theme, the scores were also kept for each of
the sections into which the theme was divided. For example, the student was
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allowed a total of 90 points per theme, and within that point he could
acquire points as follows:

(1) The Thesis Statement Worth 15 points
(2) Organization Worth 15 points

(3) The Body Development Worth 30 points
(4) The Introduction Worth 15 points

(5) The Conclusion Worth 15 points

Although the total number of points possible for a theme is 90 points, the
total number of points is then converted to a grade number of one to fifteen.
The theme grade, then, can be from one to fifteen. The conversion scale
method was suggested by Mr. Irving Gersten, the instructor using the com-
parative theme project material in the experimental class, who had used tl-Cs
method when grading with a group evaluating Graduate Record Exam themes.
The conversion scale is used to help Ominate teacher bias between graders.
(See Appendix A for an example of the scale.)

If o student were to obtain seven (7) points for each of those five categories,
his score would be 35 total points. His grade would then be converted to a
scale which ranges from one to fifteen points, with fifteen being the highest
possible grade. Sample illustrations of score sheets are included in Appendix B.

Findings and Analysis

After computation of grades from experimental and control classes, the findings
are as follows:

1. In the use of the point system between the two graders, the overall
coefficient of correlation is significantly high. The significant r
indicates there is a high degree of agreement in use of and in interpre-
tation of the behavioral objective between the two graders. It was found
that r = .743 at the p<.01 level.

When the two graders were compared within the sections in the total
grade points, it was found that r varlasTightly. For example, in the
sets of themes on Symbolism in Gies' class, r = .725, whereas on her
Comparison-Contrast themes, r = .562.

2. Findings - Gersten's Classes with Four Sets of Themes (Diagnostic,
Comparison-Contrast , Definition and Illustration)

a. There was no significant difference ( p> .05) in the Ohio
Psychological Scares between the two classes. (See Appendix
C for O.P. Scores.)
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c.

In Theme I, the Diagnostic theme, there was no significant
difference at the .01 level. However, there was a
significant difference at the .05 level in favor of experimental
class. Since in the diagnostic themes no experimental material
was used, there would need to be a significant difference of a
higher (.01) level in future matched themes in order to show
any definite improvement.

By breaking down Theme I into the theme sections of organization
and L'^velopment, it was found that there was no difference at
either level in development (combined Sections 3, 4 and 5),
yet there was organization (1 and 2) at the .05 level (t = 2.6275)
but not at the .01 level. This score suggests that the experimental
group was slightly higher in ability to organize than Old control
class at the beginning of the project.

In Theme 11, Comparison-Contrast Theme, the statistics came ()it
similar to those in Theme I; i.e., in total matched students there
was a significant difference at the .05 level (but not at .01) in
favor of the experimental group.

However, when comparing the matched students ()Ili, there was
also a significant difference at the .01 level in-ravor of the
experimental class.

By breaking down theme sections, it was found that the difference
in Theme II, however, was in favor of the experimental group in
the deve!opment section rather than orgonization. This score
could possibly suggest a slight improvement in the development
section in experimental groups c, well as in organization in
control groups.

d. In Theme III, Definition Theme, there as a significant change in
favor of the experimental group. It was found that the experimental
group showed a significant difference of the .01 level. This score
shows there is a difference between these two methods. By breaking
down the theme sections, it was found that there was a significant
difference at the .01 level in both organization and development
in favor of the experimental group. (In organization t = 3.95;
In development t = 3.913). The experimental group improved
significantly in both orgoni. otior lid development of the Definition
Theme when given the comparative theme material.

e. In Theme IV, the instructor failed to assign the some amount of time
to both classes; i.e., one class wrote on outside theme and the
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other class an in-class theme. Therefore, Theme IV scores
were not included in the statistical analy:;is. (For comparative
theme material, see Appendix D)

f. In Theme V, Illustration Theme, there was no significant
difference at either level for the experimental group. This score
suggests that the comparative theme material used in the
experimental group was not significantly better than the instructor's
conventional method.

9. In the total, overall comparison of scores, it was found that
t = 1.6554 with a df of 137. Therefore, there is no significant
difference in the overall view of the comparative theme material.
It is in the individual theme comparison that a difference can be
determined. It must be concluded, then, that the comparative
theme method can be effective in certain kinds of themes ,
particularly definition (see Section IV of Report, Graphs of
individual student) progress in sections of themes), but that since
there is no overall significant difference in the means between the
two methods of instruction, the experimental and conventional
methods in general are equivalent. For a complete chart on
Mr. Gersten's classes, see Section IV, Chart #1.

3. Findings - Gies' Classes (Diagnostic, Symbolism and Comparison of
Imagery in Two Poems)

a. In the comparison of Ohio Psychological Scores between the two
classes, there was no significant difference. p).05 (See Appendix
C for chart).

b. In the three pairs of themes assigned, there was no indication in
favor of the comparative theme method administered to the
experimental class. In Theme I, Diagnostic Theme, p> .05.

In Theme II, Symbolism, there was a signIticant difference, p(.01,
when comparing means betweencTa-sses of unmatched students.
(With a df of 43, t = 3.6115 in favor of control of unmatched
students.) One interesting point, however, is that when com-
paring means between the classes in which matched students only_
were considered, there was no significant differenCe: p>

By breaking down the theme into sections of organization ( 1 and 2),
development (3, 4, and 5), it was determined that although section
1 and 2 on organization had no significant difference, in section
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3, 4 any 5 on development, there was a significant difference
in favor of the control class at the .05 level, but not at .01:
p < .05, favor control.

Those scores indicate that the control class in which conventional
method was administered was slightly more successful in develop-
ment than the one in which the comparative-theme method was
used. But in the comparison of means of the total theme points
of matched students only, there was not a significant difference.

In Theme III, final theme of the semester, it. was found that no
significant difference occurred within either the control or the
experimental groups. It would have to be stated, then that the
comparative theme method was ineffective in the two kinds of
themes administered in the English Composition II experiment,
the one on Symbolism and the one on comparison of imagery in
two poems, and that this particular ability did not teach better
than the conventional method. For chart on scores, see Section
N Chart #2.

RESULTS

1. Chart on significant differences of Gersten's classes follows.

2. Chart on Gies' classes follows.

3. Graphs on theme sections in Gersten's and Gies' classes follows. There
are several noticeable pointy to consider:

a. Graph 11 indicates a comparison of sections 1 and 2 of theme
points for organization in control (solid lines) and experimental
(dotted lines) groups. One may determine at a glance that only
three out of seventeen students completed the four theme assign-
ments in the statistically matched pairs.

b. Graph 02 indicates o comparison of theme points (for Sections 3,
4 and 5) for development in control and everimento classes.

One may examine these scores to determine whether or not a
student has Frogressed in either organization or development. For
example, the score on Student 7 in Gersten, Graph /1 shows
that in organization, the experimental student improved on a
gradual scloe, whereas the control student had an erratic improve-
ment. The score on Student 16, though, had a different rata of
progress: The control student improved on a gradual scale,
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. . ,

whereas the experimental student stayed at much the same level,
higher than that of the control student. In Graph /2, however,
we can see that the experimental student in /6 improved
gradually in organization so that the scores of the experimental
and control seem even; the control student, however, did not
progress at the same degree.

c. In Graph /3 and 4, the Gies classes, much the some information
may be observed. Furthermore, one possible significant observation
might be that in those students with lower Ohio Psychological
Scores (around 60 or lower), such as students # 6, 8, 10, 12, 13,
14, 16, more experimental students tended to improve at a
consistent rate than those of the control students. For further
comment, see Recommendations, Section VI.

d. Graph /5 imicates that there can be a marked difference in com-
paring the means between two methods when considering statistically
matched students only, rather than the entire class of matched and
unmatched students.

Gersten's Classes

Unmatched,
Entire Class

Matched
Students Only
(Entire Class)

Matched Theme Sections
1 and 2 3, 4 and 5

Theme I
Diagnostic

Significant
Difference -
favor experi-
mental group.
p 4, .05

Significant difference
favor experimental
group.
p 4 .05

Difference
at .05 level

No
significant
difference

Theme II
Comparison/
Contrast

Significant
difference.
p e .05

Significant difference
p e._ .01 *

No
difference.

Significant
difference. *
p Z_ .05

Significant
alfferous*.
P.Z. .01- .

Theme III
Definition

Significant
difference
p 4 .01

Significant difference
p I_ .01 *

Significant
difference *
p L .01

Theme IV
Illustration/

Example

Significant difference
p c.. .05

Significant
difference*
pi...01

No.. '... .,

significant
ofiffgrenest at
itther-Iiiel

indicates possible significant improvement in average giade means .,
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Gies' Classes

Unmatched
Entire Class

Mal ched
Students Only

Entire Class

Matched Students Only
Theme Sections

1 and 2 3,4 and 5

Theme I
Diagnostic

No
significant
difference
at .01 level
p '.05

No
significant
difference
p > .05

No
significant
difference
p > .05

No
significant
difference
p > .05

Significant No No No
difference in significant significant significant

Theme II favor of control difference at difference difference at
Symbolism level in Section either level p >.05 .01 for matched

3,4, and 5
p z... .01

p > .05 but significant
difference at
.05 hivor control

No No No No
Theme III significant significant significant significant

Comparison difference difference difference difference
of imagery in
two poems

p > .05 p > .05 p ? .05 p > 05.
4.,
. -,.
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CONCLUSIONS

A. The Behavioral Objective used as an operational definition of a
freshman theme composition was effective, as shown by the high
coefficient of correlation (r = .743). This score indicates that
the behavioral objective can be used consistently with objectivity
in grade work.

B. Since there was no significant difference in the means between the
two methods of instruction except in only one area, the Definition
theme, the scores in-icate that overall the methods used in each
experiment are equivalent. The significant difference found in the
Definition theme, however, indicates that the Comparative theme
method can be effective in certain kinds of thtnes, particularly the
definition theme and that individual improvements in organization or
developmen't may be observed.

RECOMMENDATIONS

A. Evidence is sufficient to recommend that the experiment on the com-
parative theme method be conducted again including a larger number
of experimental and control classes in order to more clearly determine
whether or not this particular ability teaches better than the conventional
method. It is felt that due to an increased number of absences during
campus unrest, a complete analysis of the comparative theme method
was inadequate.

B. Evidence is sufficient to recommend that the Behavioral Objective used
in attempt to have an instrument to objectively grade work on a
consistent basis be tested again with a larger number of classes and with
a larger number of graders.

C. Since it is possible that the comparative theme material could be more
helpful to students with on Ohio Psychological score in the 50's or 60's or
lower, and since the comparative theme method was devised to help
students who are uncole to organize and develop a thesis statement, a
recommendation is mode to conduct a comparison of students with various
levels of OP scores to which the comparative theme method is presented.
It is felt that a sufficient number of students in the lower Ohio Psychological
level carried scores with significant level change to consider the above
recommendation for experimental material.
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APPENDIX B

APPENDIX C

1

APPENDIX D

APPENDICES

Behavioral Objective for Grading Themes

Sample Score Sheets

Ohio Psychological Scores of Matched Students
1. Gersten's classes
2. Gies' classes

Comparative Theme material on Cause/Effect
and Sample of English Composition 11 Critical
Comparison
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REVISED SCORE SHEET ON GRADING THEMES

OBJECTIVES FOR GRADING
(CHECK LIST)

I. Thesis statement:
one sentence statement
an insightful statement
has controlling or limiting term

II. Outline (organization):
has two to five subtopics

to be used for support
of thesis statement

organization of subtopics
(rather than development)

each subheading independent example
rather than overlapping

III. Theme Body: length of 400-500 words
uses outline for direction
transition within body of theme

(both logical and mechanical)
development of sub-topics with:

1. creative, original, insightful
2. developed with clarity and

relevancy
3. use of controlling terms for

unity
4. use of verifiable details,

analogies, illus., ex., etc.
5. interesting--in style, dic-

tion, sentence structure
(has "feel for words")

6. variable and appropriate
support.

IV. Introduction: ability to direct attention
(of reader to thesis and sub-topics.)
attitude of writer apparent
thesis statement apparent
interest in subject aroused
support stated or inferred
use of transitional devices

V. Conclusion:
appropriate use of summary, quote,
restatement, etc.
flexible, according to needs of paper

-1-

POINTS

APPENDIX A

CONVERSION
SCALE

90

15 89
88
87
86
85

4,
80
79
78

15 77

76

4
70
69
68
67
66

Total

number 60

of
59

points 90
58

possible 57

per
theme

56

4,
30

30 49
48

47
46

40
39

38
37
36

4
30
29
28
27

15

15

23

15
14.83
14.67
14.50
14.33
14.16

13,33
13.17
13.00

12.83
12.67

11.83
11.67

11.50
11.33
11.16

10.00
9.83
9.66
9.50
9.33

8.33

8.17
8.00
7.83
7.66

4/

6.66
6.50
6.33

6.17
6.00

5.17
5.00
4.83
4.66

4
20 3.50
19 3.33
18 3.17
17 3.00

10 1.83
9 1.66
8 1.33

1 .17



Iwo!! (Control Group)

THEME # 1 - DIAGNOSTIC 24
APPENDIX B

SEC. (M .M }TOTAL Avg. foto! SEC. 1.) TOTAL AVG
#1 #2 #3 #4 #5 POINTS Points # #3 #4 DINTS GRADE

Achurch, Jack Wilson 6301099 1 I ..7 i / i 1 1 r--r-----,.
3 1 :2- /.8._. 1 v 3

Ballance, Barbara Ann 6900350 ..j /J."' 5 g Co 0 /..) .0 t.il 5- /0 3-0 5,1 1,

--1.__L,

I ( 15 3

Barrett, Joseph T 6900380 5 3 io I a ,3 9- ii b 1S ii is 5 'o 6°
I Beck, David E 6803913 S 1 5 1 I / 3 5- / 1 t

;

. Benne, John Hugh 6803017 5- I )-- a LI ,ILO / b .1. .1- 3 1- -2-- /1 ;A. I., l,
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Gould, Roseiann 6900845

Higgins, Tim 6900068 I 1 3 1 1 7 1.4 3d110 5 1.° 1,3.1

Howard, Teresa 6801164 5- / 5 Y / .2.0 1 q o i 5 io / A7 it,"
'..11atoJohnson, Shirley 6703572 (d 5 5 / I 2 A- 2. 2_ 10 3 )' 3 i A. 2-

Koenig, Timothy R 6802913 T I a. I I 16 1 1 5 5 1 1 5 /7 .a,n
Main, Michael B 6900677 S 1 4 1 / / 2.- 13 5 1 5 / /3
Marsiotta, Anthon M 6800187 5 I 6 1 i /3 i ?, 5-/ i 1 / /'
McCoy, Glenn 6909045 3 5. /0 6 / 01-9 3 5 ft' 5 /0 it) $ g" S,83

c--,c3cMorrison, Joan S 6803517 1 1 10 .01 ''?$7 1 30 5 5 5 5 /3 33

Podorski, Victoria A 6900978

Portley, Mary Jo 6901806 5 5 15-1
1 X " 3 7 it 0 10 /0 S-- 50 t..50

Potts, Elizabeth Rose 6900869 4 1 5 3 a 1,.> al 5 I V /0 16 :3..S-t/

Price, Hope A. 6901179 I? 15- /5 / /5- 5" 9- 6 /5 /5 20. r /0 65

-nemer, Regan 6900247 5- 1 5/
___4

a 1 I I 5 ' / 9 1.q3

4.3 3Smith, Warren 6800040 5 3 zr i 5 ,.1 9- .).-. 9 i c
3- " ').- 'r 3r

Tate. Kenneth D 6900603 510 i° 4 37
14)65 A3 SiLA,

Tracy, James M 6900929

h"
Tusinski, Thomas M 6901452

5- 3 is- / 3 ga, LH, jo 14.20 io 10 60 -?.%A,

Wilbanks. Karen 6900809 5 )5. "7 / 4. +I 3-3 154/0 10 " ""' 67 q 4A,

q .1Williams . James C 6702853 1.,.. 16 - 10 8 )- 5- 9 5 A"' I h' ekt
3-(. 29.36
SX 71)6 1
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rum (Experimental Group)

25
THEME # 1 DIAGNOSTIC

APPENDIX B

SEC. (MM.) TOTAL Avg. Total SEC. (K.L.) TOTAL AVG.
#1 #2 #3 #4 #5 POINTS Points #1 #2 #3 #4 #5 POINTS GRADE

DollittIA_Linda Y 6901746

6900832,

I

8 15 / -20 pt3 , 3 .Z5

v,,,e

.3188

t---l--

5 HLIfoaley, Scott
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t.g 3
Cole Robert 6900387 1 i /
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Doherty, Tom Francis 6900341 I i / /6 A 1 5 3 a 7 AS" 3, .5-0

Guccione Linda 6901491 5/ 5 5 /0 2 6 A I 3 3 3 1 5 /5 3.6-0

Hoermann, John A 6901512 i ICII 5 10 38 / 4 ' .2 7 1/4,, -3

Hoene. Gary D 6900124 i / / 0 18 MIR /
1-) q q

/6 3.oc

Jare, Barbara 6901147 IX A 5 lo I 3 / .z6 4 2-0 4. 3-3

.3i11
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I -7
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_-
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Example of Comparative-Theme material using

Cause/Effect Rhetorical Category (and sample

of English Composition II critical comparison).
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s
 
c
a
n
 
t
u
r
n

t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
i
n
t
o
 
j
u
v
e
n
i
l
e
 
d
e
l
i
n
q
u
e
t
s
.

T
h
e
 
o
v
e
r
e
l

p
r
o
c
e
s
s
 
i
s
 
n
o
t
 
r
e
a
l
l
y
 
c
o
m
p
l
i
c
a
t
e
d
 
o
n
c
e
 
a
 
f
e
w
 
b
a
s
i
c

t
e
c
h
n
i
q
u
e
s
 
h
a
v
e
 
b
e
e
n
 
l
e
a
r
n
e
d
.

O
n
c
e
 
m
a
s
t
e
r
e
d
,
 
t
h
e
s
e

t
e
c
h
n
i
q
u
e
s
 
w
i
l
l
 
p
r
o
d
u
c
e
 
t
h
e
 
d
e
s
i
r
e
d
 
e
n
d
 
r
e
s
u
l
t
:

d
i
r
t
y
-
m
o
u
t
h
e
d
,
 
c
i
g
a
r
e
t
t
e
 
s
m
o
k
i
n
g
,
 
h
u
b
-
c
a
p
 
s
t
e
a
l
i
n
g
,

s
t
r
e
e
t
-
f
i
g
h
t
i
n
g
,
 
g
r
e
a
s
y
-
h
a
i
r
e
d
,
 
t
i
g
h
t
-
s
l
a
c
k
e
d
,

l
e
a
t
h
e
r
-
j
a
c
k
e
t
e
d
,
 
b
o
n
a
-
f
i
d
e
,
 
d
y
e
d
-
i
n
-
t
h
e
-
w
o
o
l
,
 
r
a
t
h
,

t
h
a
n
-
s
w
i
t
c
h
-
d
e
l
i
n
q
u
e
n
t
.

e
C

vA
t

6
1
2



v
c
e

D
u
r
i
n
g
 
t
h
e
 
e
a
r
l
y
 
y
e
a
r
s
 
i
n
 
a
n
d
 
t
h
r
o
u
g
h
 
t
h
e

B
O
D
Y

I
n
 
t
h
e
 
l
a
s
t
 
t
w
e
n
t
y
-
f
i
v
e
 
y
e
a
r
s
,
 
t
h
e
 
h
o
m
e
 
a
n
d

f
a
m
i
l
y

l
i
f
e
 
h
a
s
 
b
e
c
o
m
e
 
m
u
c
h
 
l
e
s
s
 
i
m
p
o
r
t
a
n
t

t
o
 
b
o
t
h
 
y
o
u
n
g
 
a
n
d
 
o
l
d
.

H
o
m
e
 
l
i
f
e
 
i
s
 
i
m
p
o
r
t
a
n
t

b
e
c
a
u
s
e
 
o
f
 
t
h
e
 
v
i
t
a
l
 
s
i
g
n
i
f
i
c
a
n
c
e
 
o
f
 
t
h
e

f
a
m
i
l
y
 
a
s
 
"
t
h
e
 
c
r
a
d
l
e
 
o
f
 
p
e
r
s
o
n
a
l
i
t
y
.
"

`
,

x. t

G
J

f
a
m
i
l
y
 
a
r
e
 
e
s
t
a
b
l
i
s
h
e
d
 
t
h
e
 
B
a
s
k
.
 
r
e
a
t
t
i
o
n

.
p
a
t
t
e
r
m
o
f
 
t
h
i
n
k
i
n
g
 
a
n
d
 
P
e
e
l
i
n
g
,
 
t
h
e
 
n
o
r
m
s

I
'
a
n
d
.
v
a
l
u
e
s
 
t
h
a
t
 
a
s
s
e
r
t

4
1
t
r
a
b
l
e
,
 
p
e
r
s
4
s
t
i
n
g

.
i
n
f
l
u
e
n
c
e
 
u
p
o
i
n
t
h
e
 
i
n
d
i
v
i
d
u
a
l
'
s
 
:
l
i
f
e
:
 
T
h
e

'
w
a
y
 
t
h
e
 
f
a
m
i
l
y
,
l
i
v
e
s
a
n
d
 
i
n
 
w
h
a
t
 
r
e
a
l
m
 
o
f

l
i
v
i
n
g
 
t
h
e
y
 
e
x
i
s
t
 
i
n
,
A
n
f
l
u
e
n
c
e
s
 
j
u
v
e
n
i
l
e

d
e
l
i
n
q
u
e
n
c
y
.

M
e
n
t
a
l
 
a
t
t
i
t
u
d
e
s
 
a
f
f
e
c
t
e
d
 
b
y

p
h
y
s
i
c
a
l
 
s
u
r
r
o
u
n
d
i
n
g
s
,
 
t
h
e
 
c
a
r
e
 
a
n
d
 
l
o
v
e
 
o
f

t
h
e
 
p
a
r
e
n
t
s
 
f
o
r
 
a
 
c
h
i
l
d
 
m
a
y
 
b
e
 
s
u
b
j
e
c
t
e
d
 
t
o

s
e
v
e
r
e
 
s
t
r
a
i
n
s
 
d
u
e
 
t
o
 
c
o
n
d
i
t
i
o
n
s
 
o
f
 
b
a
d

h
o
u
s
i
n
g
.

A
 
g
o
o
d
 
h
o
m
e
 
i
s
 
n
o
t
 
a
 
m
a
t
t
e
r
 
o
f

j
u
s
tw
a
l
l
p
a
p
e
r
,

p
r
e
t
t
y
 
r
o
o
m
s
,
 
s
o
l
i
d
 
f
u
r
n
i
t
u
r
e

B
O
D
Y

T
h
e
 
f
i
r
s
t
 
p
r
o
c
e
s
s
 
i
s
 
t
h
e
 
o
n
e
 
I
 
c
a
l
l
 
t
h
e
 
"
d
o
n
-
'
t
-

b
o
t
h
e
r
-
m
e
-
I
'
m
-
b
u
s
y
"
 
p
r
o
c
e
s
s
.

B
e
g
i
n
 
t
h
i
s
 
t
e
c
h
n
i
q
u
e

e
a
r
l
y
 
i
n
 
t
h
e
 
c
h
i
l
d
'
s
 
l
i
f
e
,
 
w
h
e
n
 
h
e
 
f
i
r
s
t
 
s
t
a
r
t
s
 
t
o

!
 
e
x
p
r
e
s
s
 
a
 
c
u
r
i
o
u
s
i
t
y
 
a
b
o
u
t
 
h
i
s
 
e
n
v
i
r
o
n
m
e
n
t
.

F
o
r

e
x
a
m
p
l
e
,
 
f
a
t
h
e
r
s
,
 
w
h
e
n
 
y
o
u
r
 
c
h
i
l
d
 
r
u
n
s
 
u
p
 
t
o
 
y
o
u
,

/
 
w
h
i
l
e
 
y
o
u
 
a
r
e
 
.
r
e
a
d
i
n
g
 
t
h
e
 
n
e
w
s
p
a
p
e
r
,
 
a
n
d
 
a
s
k
s
 
y
o
u
,

.
°
D
a
d
d
y
,
 
w
h
a
t
 
m
a
k
e
s
 
t
h
e
.
 
s
k
y
 
b
l
u
e
,
 
i
n
s
t
e
a
d
 
o
f
 
g
r
e
e
n
?
"
,

S
f
J

y
o
u
r
 
r
e
p
l
y
 
s
h
o
u
l
d
 
e
.
,
 
a
f
t
e
r
 
f
i
r
s
t
 
e
m
i
t
t
i
n
g
 
a
 
g
r
u
n
t

lc
/

.
 
'
o
f
 
A
i
s
a
p
p
r
o
v
a
l
;
!
"
D
o
n
'
t
.
t
o
t
h
e
r
-
m
e
 
n
o
w
,
 
I
'
m
 
r
e
a
d
i
n
g
 
T
r

m
a
,
 
)
'

A
-

a
,

a
n
 
i
m
p
o
r
t
a
n
t
 
a
r
t
i
c
l
e
 
a
b
o
u
t
 
t
h
e
 
b
a
l
a
n
c
e
 
o
f
 
p
a
y
m
e
n
t
s

o
r
 
e
v
e
n
 
c
l
e
a
n
l
i
n
e
s
s
.

E
v
e
r
y
 
c
h
i
l
d
 
n
e
e
d
 
t
o

k
n
o
w
 
h
i
s
 
p
a
r
e
n
t
s
 
l
o
v
e
 
h
i
m
,
 
w
a
n
t
 
h
i
m
,
 
a
n
d

e
'
e
n
j
o
y
 
h
i
m
;
 
t
h
a
t
 
h
e
 
m
a
t
t
e
r
s
 
t
o
 
s
o
m
e
o
n
e
,
 
a
n
d

N
 
I

d
e
f
i
c
i
t
.
"

T
h
i
s
 
t
y
p
e
 
o
f
 
r
e
p
l
y
 
s
e
r
4
e
s
 
a
 
t
w
o
-
f
o
l
d

p
u
r
p
o
s
e
.

F
i
r
s
t
,
 
t
h
e
 
g
r
u
n
t
 
o
f
 
d
i
s
a
p
p
r
o
v
a
l
 
s
h
o
w
s
 
t
h
a
t

h
i
s
 
q
u
e
s
t
i
o
n
 
i
s
 
d
i
s
p
l
e
a
s
i
n
g
 
t
o
 
t
h
e
 
p
a
r
e
n
t
.

I
f
 
t
h
i
s

t
e
c
h
n
i
q
u
e
 
i
s
 
r
e
p
e
a
t
e
d
 
o
f
t
e
n
 
e
n
o
u
g
h
 
d
u
r
i
n
g
 
t
h
e
 
c
h
i
l
d
'
.

l
i
f
e
,
 
h
e
 
w
i
l
l
 
s
o
o
n
 
c
o
m
e
 
t
o
 
f
e
e
l
 
t
h
a
t
 
h
i
s
 
a
c
t
i
o
n
s
 
a
r
e

a
l
l
 
d
i
s
p
l
e
a
s
i
n
g
 
t
o
 
y
o
u
,
 
h
i
s
 
p
a
r
e
n
t
.

U
p
o
n
 
r
e
a
c
h
i
n
g

a
d
o
l
e
s
c
e
n
c
e
,
 
w
h
e
n
 
h
e
 
w
i
l
l
 
q
u
i
t
e
 
n
a
t
u
r
a
l
l
y
 
b
e
g
i
n
 
t
o

a
s
s
e
r
t
 
i
n
 
a
 
m
a
n
n
e
r
 
w
h
i
c
h
 
h
e
 
f
e
e
l
s
 
w
i
l
l
,
 
i
n
 
f
a
c
t
,

d
i
s
p
l
e
a
s
e
 
y
o
u
.

S
e
c
o
n
d
l
y
,
 
y
o
u
r
 
r
e
p
l
y
 
t
o
 
h
i
s
 
q
u
e
s
t
i
o
r

s
h
o
u
l
d
 
a
l
w
a
y
s
 
b
e
 
o
f
 
t
h
e
 
s
a
m
e
 
t
y
p
e
 
a
s
 
t
h
e
 
o
n
e

p
r
e
v
i
o
u
s
l
y
 
m
e
n
t
i
o
n
e
d
.

A
l
w
a
y
s
 
u
s
e
 
i
m
p
o
r
t
a
n
t



B
O
D
Y

t
h
a
t
 
t
h
e
r
e
 
a
r
e
 
p
e
o
p
l
e
 
a
r
o
u
n
d
 
h
i
m
 
w
h
o
 
c
a
r
e

(
c
o
n
t
'
d
)

w
h
a
t
 
h
a
p
p
e
n
s
 
t
o
 
h
i
m
.

A
l
s
o
,
 
e
v
e
r
y
 
c
h
i
l
d
 
n
e
e
d
s

t
o
 
k
n
o
w
 
h
i
s
 
h
o
m
e
 
i
s
 
a
 
p
l
a
c
e
 
o
f
 
s
a
f
e
t
y
;
 
t
h
a
t
 
h
i
s

p
a
r
e
n
t
s
 
w
i
l
l
 
b
e
 
a
t
 
h
a
n
d
 
i
n
 
t
i
m
e
 
o
f
 
n
e
e
d
 
a
n
d
 
t
h
a
t
,

h
e
-
d
o
e
s
 
b
e
l
o
n
g
z
t
o
 
a
n
d
 
4
s
 
a
n
 
i
m
p
o
r
t
a
n
t
 
m
e
m
b
e
r

-
 
c
h
f
,
 
t
h
e
 
.
f
a
m
i
l
y
.

T
h
e
.
'
 
l
a
c
k
o
'
 
t
h
e
s
e
 
t
 
f
l
i
n
g

t
h
i
l
d
.
c
a
n
 
h
a
v
e
 
s
e
r
i
o
u
s
 
.
a
f
f
i
c
t
i
 
o
n
 
t
h
e
"
a
l
i
l
d
'
s

R
e
n
t
a
l
-
 
a
t
t
i
t
u
d
e
s

o
v
e
r
e
a
n
h
a
5
i
2
e
d
-
t
h
a
'
t

f
a
i
r
:

-
;
 
i
s
,
 
t
h
e
 
m
o
s
t
 
I
m
p
o
r
t
a
n
t
 
I
 
n
f
l
-
i
i
e
n
e
 
4
n
*

s
h
a
p
i
n
g
 
h
i
s
 
-
p
e
r
s
o
n
a
l
i
t
y

B
O
D
Y

s
o
u
n
d
i
n
g
 
w
o
r
d
s
 
w
h
i
c
h
 
a
r
e
 
a
b
s
t
r
a
c
t
 
i
n
 
m
e
a
n
i
n
g
 
t
o
.
_

1
1
-
e
n

t
h
e
 
c
h
i
l
d
.

I
n
 
r
e
f
e
r
e
n
c
e
 
t
o
 
t
h
e
 
e
x
a
m
p
l
e
,
 
t
h
e
 
c
h
i
l
d

h
a
s
 
n
o
 
i
d
e
a
 
o
f
 
w
h
a
t
 
a
 
"
b
a
l
a
n
c
e
 
o
f
 
p
a
y
m
e
n
t
s
 
d
e
f
i
c
i
t
'

i
s
,
 
b
u
t
 
t
o
 
h
i
m
,
 
t
h
e
 
w
o
r
d
s
 
s
y
m
b
o
l
i
z
e
 
s
o
m
e
t
h
i
n
g
 
o
f

i
m
p
o
r
t
a
n
c
e
.

T
h
i
s
 
t
y
p
e
 
o
f
 
r
e
p
l
y
 
w
i
l
l
 
m
a
k
e
 
h
i
s

q
u
e
s
t
i
o
n
-
s
e
e
m

a
n
d
'
-
w
i
l
l
.
 
c
a
u
s
e
 
h
i
m
 
t
o
 
f
e
e
l

t
h
a
t
 
h
i
s
 
n
a
t
u
r
a
l
-
.
 
c
u
r
i
o
u
s
i
t
y
 
i
s
,
 
i
n
 
c
o
n
s
e
q
u
e
n
c
e
,

t
r
i
t
e
 
a
n
d
 
o
r
i
n
i
P
e
r
t
e
n
t
.
 
;

-
s
q
U
e
l
-
c
h
i
n
g
 
o
f
 
n
a
t
u
r
a
l

C
t
i
r
i
o
s
i
t
y
 
.
i
s
-
 
i
b
i
p
o
r
t
a
n
t
;
,
f
o
r
t
h
e
 
c
h
i
 
1
-
d
-
 
w
h
o
 
l
o
s
e
s

i
n
t
e
r
e
s
t
 
i
n
 
.
t
h
e
-
v
i
o
r
l
d
 
a
g
r
o
u
n
d
 
'
h
i
m
 
-
d
e
v
e
l
o
p
s
 
i
n
t
o
 
a
n
,
.
.

-
a
d
o
l
e
s
c
e
n
t
 
J
4
f
t
o
 
-
t
e
a
s
e
s
:
-
 
t
o
 
c
a
r
e
-
a
b
o
u
t
 
a
n
y
 
a
n
d
 
a
l
l

,
 
t
h
i
n
g
s

a
t
t
i
t
U
d
e
-
w
h
i
c
h
 
l
i
s
-
 
a
v
r
i
n
c
e
-
c
a
u
s
e
 
o
f

d
e
l
i
n
q
u
e
n
c
y
.

1
A
n
o
t
h
e
r
 
i
m
p
o
r
t
a
n
t
 
T
u
l
e
 
t
o
 
f
o
l
l
o
w
 
i
s
 
t
o
 
i
n
s
t
i
l
,

i
n
 
t
h
e
 
c
h
i
l
d
 
a
 
l
o
w
 
o
p
i
n
i
o
n
'
 
o
n
 
h
i
m
s
e
l
f
.

T
h
i
s
 
i
s

i
m
p
o
r
t
a
n
t
 
b
e
c
a
u
s
e
 
a
 
p
e
r
s
o
n
 
w
i
t
h
 
a
 
l
o
w
 
o
p
i
n
i
o
n
 
o
f

h
i
m
s
e
l
f
 
c
a
n
n
o
t
 
d
e
v
e
l
o
p
 
a
 
h
i
g
h
 
r
e
g
a
r
d
 
f
o
r
 
o
t
h
e
r
s
.

D
e
l
i
n
q
u
e
n
t
s
,
 
i
n
 
m
o
s
t
 
c
a
s
e
s
,
 
h
a
v
e
 
a
 
v
e
r
y
 
l
o
w
 
o
p
i
n
i
n

o
f
 
o
t
h
e
r
 
p
e
o
p
l
e
,
 
w
h
i
c
h
,
 
i
n
 
t
u
r
n
,
 
c
a
u
s
e
s
 
t
h
e
m
 
t
o

r
e
g
a
r
d
 
s
o
c
i
e
t
y
 
i
n
 
g
e
n
e
r
a
l
6
4
d
-
t
o
-
r
e
e
n
-
n
i
e
r
e
s
.
G

a
n
d
-
G
u
&
t
o
m
9
.
1
i
 
t
h
 
d
i
s
d
a
i
n
.
 
t
o
 
i
n
s
t
i
l
l
 
a
 
l
o
w
 
o
p
i
n
i
o
n

o
f
 
h
i
m
s
e
l
f
 
i
n
t
o
 
a
 
c
h
i
l
d
,
 
t
h
e
r
e
 
a
r
e
 
t
w
o

b
a
s
i
c
 
t
e
c
h
-



B
O
D
Y

7
6
F
i
t
'
d
)

n
i
q
u
e
s
 
w
h
i
c
h
 
a
r
e
 
q
u
i
t
e
 
u
s
e
f
u
l
.

T
h
e
 
f
i
r
s
t
 
o
f

t
h
e
s
e
 
i
s
 
t
h
e

"
I
-
w
a
s
-
a
-
b
e
t
t
e
r
-
c
h
i
l
d
-
t
h
a
n
-
y
o
u
-
a
r
e
"

p
r
o
c
e
s
s
.

I
n
 
u
s
i
n
g
 
t
h
i
s

p
r
o
c
e
s
s
,
 
a
l
w
a
y
s
 
r
e
m
i
n
d

t
h
e
 
c
h
i
l
d
 
h
o
w
 
h
a
r
d
 
t
h
i
n
g
s

w
e
r
e
 
w
h
e
n
 
y
o
u
 
w
e
r
e
 
y
o
u
n
g

W
h
e
n
 
h
e
 
c
o
m
e
s
 
h
o
m
e
 
f
r
o
m
 
s
c
h
o
o
l
 
a
n
d
-
t
e
l
l
s

y
o
u
 
t
h
a
t

h
e
 
w
i
l
l
 
n
e
e
d
 
f
i
v
e
 
d
o
l
l
a
r
s
 
f
o
r

a
 
b
u
s
 
f
a
r
e
,
 
r
e
m
i
n
d

h
i
m
,
 
i
n
 
a
 
p
a
i
n
f
u
l
l
y
 
r
e
m
i
n
i
s
c
e
n
t

w
a
y
,
 
t
h
a
t
 
y
o
u
 
h
a
d

t
o
 
w
a
l
k
 
t
o
 
s
c
h
o
o
l
 
a
n
d
 
b
a
c
k
e
v
e
r
y
d
a
y
,
 
t
h
r
o
u
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COMPARISON OF TWO SHORT 102 PAPERS ON AN ANLYSIS OF MISS WATSON'S

ROLE IN HUCKLEBERRY FINN, USING SOME COMMENTS FROM CRITICS AS STARTING POINT.

Miss Watson's role in Huck Finn

In the article written by Leo Marx about Huckleberry Finn, Marx presents his
views on the novel critically and objectively. I am going to write on the role which
Miss Watson plays in Huckleberry Finn. My sources of information will be the novel
itself, and Mr. Marx' analysis of the novel.

Miss Watson's role in Huckleberry Finn is the part of a minor character. We see

her in the first three chapters and conclusion of the novel. She is the Widow Douglas'

sister and the Widow is Huck's guardian. She constantly pecks at Huck for poor behav-
ior. "Don't put your feet up there, Huckleberry," and "Don't scrunch up like that,
Huckleberry--set up straight." Her intentions are good but as the author points out,
she is a detriment to Huck's freedom. Marx also believes that Huck and Jim's freedom is
really freedom from which everything Miss Watson stands for. Good evidence of this is

stated clearly in the novel. "Then she told me all about the bad place, and I said I
wished I was there. She got mad then, but I didn't mean no harm. All I wanted was to
go somevheres; all I wanted was a change, I wasn't particular." Therefo,:e, Marx'

statement about Miss Watson being the "Enemy" is true in the critical analysis of the
novel.

As far as Miss Watson's role in the conclusion of the novel her impact was great.
Although she is dead in her will it is her wish to let the negro slave Jim ga 'tee.
Thus, the plan by Tom Sawyer of Jim's escape was really Tom's personal need fot adven-
ture.

As Marx pointed out in his article Miss Watson's change of heart is actually char -
acterintic in the change of the people toward Huck and Jim at the conclusion of the
novel. I do agree with Marx in his analysis of Miss Watson's role in the novel simple
because, as I have pointed out, the examples are there to read and understand in the
novel.

bo-ixer- WatsonMiss

I # Huck Finn is brougnt up in that section or the country known as the "bible belt".
( The morality and traditions of the people in this section are of that pecular type which

will allow them to imprison and chain a man, feed him bread and water, and at the same
time to visit him to see if he is "comfortable" and "pray with him". It is Miss Watson
who symbolizes everything that this "respectable" code of the frontier portends; indeed,
she represents the system from which Huck and Jim are running away.

Miss Watson is always portrayed as trying to force the prevailing code of respect-
ability on Huck, but Huck's natural instincts and objective point of view refuse allow-
ing him to accept her code. Her beliefs, moreover, contain a long list of things which,
to an ignorant frontier lad like Huck, are almost impossible to cope with. When Miss
Watson says "Don't put your feet up there, Huckleberry"; and "Don't scrunch up like that,
Huckleberry--set up straight"; her tone is that of one who has an unsympathetic feeling
for anyone who would have a view contrary from her's. But, as Mr. Leo Marx points out,
when Miss Watson is faced with the prospect of either keeping her word to Jim by not sell-
ing him, or to sell him for $800, her greed wins out. Accordingly, these repressive and
contradictory beliefs are largely responsible for Huck and Jim's flight to freedom.

Huck and Jim's flight to freedom, it may be interesting to note, ends in defeat,
according to Mr. Marx. It is his contention that Miss Watson's system is victorious over
Huck; indeed, he states that "Huck's decision to go west ahead of the inescapable advance
of civilization is a concession of defeat." I believe that Mr. Marx errs here. Huck's
decision "to light out for the territory ahead of the rest" is indeed a great victory for
Buck. It means that Huck has attained a moral maturity which will not allow him to re-
turn to Miss Watson's form of society.
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Miss Watson, continued

Thus, Miss Watson's role is basic to the central controversy of the whole novel.
It is her idea of right and wrong that Huck is thinking about when, after writing a
letter to Miss Watson, he says, "I'd got to decide, forever, betwixt two things, and
I knowed it." Huck's decision, moreover, not to return to Miss Watson's society shows
that he recognizes the system for what it actually is as he says "I can't stand it."

38



ANALYSIS OF EACH PAPER ON
AN ANAIYSIS OF MISS WATSON'S ROLE IN HUCKLEBERRY FINN

Paper 1 (C/D CATEGORY

Despite the fact that the paper has a most interesting point, there ore numerous
problems. We can see that the logic in paragraph one is not clear; also, the
title needs to be something like, "The Author's Use of Miss Watson's Role in
Huck Finn". The main problem, however, is that the student's ideas are not
clearly differentiated from those of the ideas of the critic, Leo Marx. The

paper needs to First start with the student's idea' (thesis: role of Miss Watson
is to serve as a detriment to Huck's freedom) and then introduce the ideas a the
critic. Also, in line 9, the author of the book, Huck Finn? Poor transition is
also evident in the second paragraph, about mid-way.

Paper 2 (B CATEGORY)

Despite the fact that the paper has clear differentiation between the student's
ideas and the critic's, there is one interesting problem evident. It is simply
that, although the student has made the point that he disagrees with the critic,
Leo Marx, in his contention that Miss Watson's system is victorious over Huck,
he has not supported in clear, logical argument his avowed disagreement with
the critic. He, in fact, simply states that he does disagree with the critic,
and that when Huck strikes out for the "territory", it is a victory over her. To

niuice a good paper into a much better onc. (A), then, the student must show from
his own bag of tricks how he can support the theory that Huck has attained a
moral maturity "which will not allow him to return to Miss Watson's form of
society".
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